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Welcome to The Florida Orchestra 
  
Dear Teachers, 

 

Welcome to the 2019-2020 Florida Orchestra Youth Concerts! TFO has performed youth 

concerts for students in the greater Tampa Bay area for over 50 years, and we are looking 

forward to another exciting program this fall. TFO’s Assistant Conductor Daniel Black will be 

back this season to lead students through the concert.  

 

One Giant Leap: 50th Anniversary of the Moon Landing will explore America’s journey to space 

through the music of Mozart, Strauss, Holst, and others. This guide includes rich musical 

information, context, and cross-curricular lesson plans. Details about how your students will 

interact with TFO during the concert through movement and singing are also included. This 

guide has everything you need to help your students explore the repertoire and composers 

before AND after the youth concert. 

 

Thank you to the supervisors from Hillsborough, Pasco, and Pinellas County School Districts 

who worked side by side with us to create this program, as well as Daryn Bauer (TFO 

Community Engagement Manager), Michelle Bednarek and Jennifer Moats (Hillsborough 

County), Kori Barber and Timothy Trese (Pasco County), and Meghan Alfaro and Brenda Urban 

(Pinellas County) for their amazing work creating this guide to the concert.   

 

We hope you and your students enjoy the performance! 

 

Sincerely, 

 

 

 

Erin Horan 

TFO Community Engagement Director 

 

 

District Supervisors 

Melanie Faulkner, Hillsborough County Elementary Music Supervisor 

Jeanne Reynolds, Pinellas County PreK-12 Performing Arts Specialist 

Thomas Viking, Pasco County K-12 Fine Arts Program Coordinator 
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Concert Program       
One Giant Leap: 50th Anniversary of the Moon Landing 
Daniel Black, Assistant Conductor 

 
Star Spangled Banner  ................................................................. Smith/Damrosch 
 
 
Introduction to Also Sprach Zarathustra  ....................................... Richard Strauss 
 (1864-1949)                     
 
Variations on “Ah, vous dirai-je, Maman” KV 265  .............................. W. A. Mozart 
Theme and variations 1, 2, 5, 8, and 12 (1756-1791) 
 
Clair de Lune  ............................................................................... Claude Debussy 
 (1862-1918) 
 
“I Don’t Want To Live on the Moon” ........................................................ Jeff Moss 
 (1942-1998)  
 
Apollo 13  ......................................................................................... James Horner 
 (1953-2015) 
 
Tango de la Luna  ....................................................................... Sholom Secunda 
 (1894-1974) 
 
Jupiter from The Planets  ................................................................... Gustav Holst 
 (1874-1934) 
 

About the Conductor – Daniel Black 
 

“Firm, decisive,” “vital and engaging” and “with a droll sense of 

humor on the podium,” Canada-based American conductor 

Daniel Black has begun to attract attention as a conductor who 

“makes music in a way that is meaningful to audiences in the 

21st Century.” Recently appointed assistant conductor of The 

Florida Orchestra, this season Black will conduct over twenty 

performances including Pops, Coffee Concerts, and a matinee performance of Mahler’s First 

Symphony. Fluent in Russian, Black has studied conducting at the St. Petersburg Conservatory, 

Eastman School of Music, and Northwestern University, counting among his mentors Leonid 

Korchmar, Neil Varon and Victor Yampolsky. He has studied composition with Richard 

Danielpour. He lives in Kitchener, Ontario, with his wife, hornist Marie-Sonja Cotineau, and their 

cat Zelda. 
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Before the Concert 

 

 Prepare your students for the fall 2019 youth concerts by exploring the music 
through the lesson plans provided in this guide. The more familiar students are 
with the music before they attend the concert, the more they will enjoy it.   

 

 Use the SQUILT (Super Quiet Un-Interrupted Listening Time) worksheets, with or 
without prompts, to encourage active listening in the classroom and the concert 
hall. You can also use this resource to review each piece before the concert. 

 

 Deepen their connection with the orchestra by preparing them to participate from 
the audience during Mozart’s Variations on “Ah, vous driai-je, Maman,” Moss’s I 
Don’t Want To Live on the Moon, and Secunda’s Tango de la Luna at the concert. 

 

 Review the families of the orchestra and the individual orchestral instruments.  

o Create a K-W-L (What do I already Know?  What do I Want to know?  What 
did I Learn?) chart and keep it posted in the classroom before and after the 
concert.  Some things to explore on your K-W-L chart: 

 Which instruments belong in which family? 

 How does each instrument make its sound? 

 (After) What was your favorite instrument at the youth concert? 

 

 Encourage students to watch and listen for their favorite instrument at the concert 
and see where the respective player(s) sit.  
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At the Concert 

Prepared students and volunteer chaperones make a great audience, so don’t forget to talk 
about the concert experience before getting to the hall.  Here are a few reminders and 
suggestions: 
 

 Concert etiquette begins as soon as the bus arrives at the performing arts center.  
Students should stay with their class and follow usher instructions. 

 Silence your devices.  No flash photography is allowed at the concert. Cell phones, 
watch alarms, or anything else that makes noise should be turned to silent.  

 Get settled early.  Arrive in enough time to use the restroom before the concert. 
Students should have a chaperone with them at all times. Watch the orchestra get 
settled and warm up on stage. The lights will dim when the performance is about to 
begin. 

 Practice active listening. Use your eyes to watch how the conductor and musicians 
make music together. Try to figure out what the conductor is trying to tell the musicians 
with their hands and their gestures. Use your ears to listen for different melodies or 
timbres in the music that the conductor points out before each piece.  

 Applaud! When the concertmaster or conductor enters the stage, after each piece, 
and at the end of the concert, the audience claps to say “thank you” for the 
performance. The conductor bows and/or invites the musicians to stand up and turn 
toward the audiences to say “you’re welcome” and “thank you for listening.” If you 
really like what you heard, you can shout “BRAVO!,” which means “GREAT JOB!” in 
Italian.  

 Talk to others about the concert. What did you like? What was exciting? How did 
the music make you feel? Everyone has different feelings about a piece of music — 
you won’t always like the same things or feel the same way as others who heard the 
performance, which is part of what makes it so fun.  

 Participation at the concert: 

 
Composer Title Participation Listen Only 

Smith/Damrosch Star Spangled Banner Sing  

Richard Strauss Also Sprach Zarathustra  
 

W. A. Mozart Variations on “Ah, vous dirai-je, Maman” Sing  

Claude Debussy Clair de Lune  
 

Jeff Moss I Don’t Want To Live on the Moon Sing  

James Horner Apollo 13  
 

Sholom Secunda Tango de la Luna Movement  

Gustav Holst Jupiter from The Planets  
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ALSO SPRACH ZARATHUSTRA 
By Richard Strauss 

 

 

 

 

 

 

 

 

Richard Strauss 

Richard Strauss composed in Germany at the turn of the century, and was just as well-

known as a conductor in his lifetime. Inspired by Franz Liszt, Strauss began composing 

tone poems, the most famous of which are Ein Heldenleben and Also sprach 

Zarathustra. Later in his career, he moved to Vienna to escape working for the Nazi 

regime. After World War II many composers began experimenting with tonality, but 

Strauss kept composing music in the romantic style later in his career, even though 

that style of music was not performed as often in the mid-20th century. 

 

 

 

Also Sprach Zarathustra is a tone 

poem composed by Richard Strauss 

in 1896 and is based on the novel of 

the same name by Friedrich 

Nietzsche. It is about the dichotomy 

between man and nature, which is in 

large part why the introduction 

became the soundtrack for the 

opening scene of 2001: A Space 

Odyssey. This piece is now closely 

associated with space travel and 

exploring the unknown, making it a 

great opener for a program about 

humans visiting the moon for the very 

first time 50 years ago.  
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Instrument Family Fanfares
Also Sprach Zarathustra Lesson Plan 

Materials Needed: 

A stereo to play the following music: 

 Also Sprach Zarathrustra by Richard Strauss - https://youtu.be/dfe8tCcHnKY

 Fanfare for the Common Man by Aaron Copland - https://youtu.be/FLMVB0B1_Ts

 Fanfare for the Uncommon Woman #6 by Joan Tower - https://youtu.be/g1xEbvXGU28

 Olympic Fanfare by John Williams - https://youtu.be/whNaZoqucZc

Main Objectives – Students will be able to: 

 Identify compositional characteristics used by composers.

 Identify instrumentation choices and how it influences emotions.

Essential Questions: What is a fanfare and how has its use evolved over time? 

Factual Knowledge – The definition of a fanfare and its uses.  

Procedural Knowledge – Compare and contrast fanfares from different musical eras. 

Conceptual Knowledge – Students will understand that musical genres evolve over time. 

Instruction (“I do” – teacher 
models) 5 minutes. 

Define for the students what a fanfare is: A Loud, short piece of music 
played on brass instruments, often to announce something important. 
(Cambridge Dictionary) We have historical references for fanfares from 
great antiquity. The earliest surviving musical references are from 14th 
century French hunting treatises. By the 17th century, fanfares had achieved 
many of their modern characteristics: Incisive rhythms, repeated notes, and 
use of a single triad. (Britannica)  

Guided Practice (“We do” – 
shared practice teacher and 
students) 15 minutes 

Listen to the introduction of Also Sprach Zarathustra.  
Does this music fit the definition of a fanfare? 
Compare and contrast using the worksheet provided on page 10. Play 
Fanfare for the Common Man by Copland, Fanfare for the Uncommon 
Woman by Joan Tower, and Olympic Fanfare by Williams. Have students 
compare and contrast instrumentation and style.  

Independent Practice (“You 
do” – practice 
collaboratively/independently) 

Have the students pair off (or at most three to a group) and discuss how the 
different eras of music (romantic – Strauss, modern – Copland and Tower, 
and post-modern – Williams) may have influenced the composers’ choices 
as to instruments and styles.  

Music State Standard Benchmarks addressed:  

MU.4.H.1.2 - Describe the influence of selected composers on the musical works and practices or traditions of their time. 

MU.4.C.1.3 - Classify orchestral and band instruments as strings, woodwinds, brass, percussion, or keyboard. 

MU.5.H.1.2 - Compare and describe the compositional characteristics used by two or more composers whose works are 

studied in class. 

MU.5.C.1.3 - Identify, aurally, selected instruments of the band and orchestra. 
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STUDENT WORKSHEET – instrument families 
Your teacher will play each piece of music for you.  
Listen closely! Circle the title of the piece under the instrument 
family if you hear those instruments. 

 
 

 

 

 

 

 

 

Percussion 

Introduction to Also Sprach Zarathustra 

Fanfare for the Common Man 

Fanfare for the Uncommon Woman 

Olympic Fanfare 

Woodwinds 

Introduction to Also Sprach Zarathustra 

Fanfare for the Common Man 

Fanfare for the Uncommon Woman 

Olympic Fanfare 

Brass 

Introduction to Also Sprach Zarathustra 

Fanfare for the Common Man 

Fanfare for the Uncommon Woman 

Olympic Fanfare 

Strings 

Introduction to Also Sprach Zarathustra 

Fanfare for the Common Man 

Fanfare for the Uncommon Woman 

Olympic Fanfare 
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VARIATIONS ON 

“AH, VOUS DIRAI-JE, MAMAN” 
By Wolfgang Amadeus Mozart 

 

 

 

 

 

 

 

 

Wolfgang Amadeus Mozart 
Wolfgang Amadeus Mozart was born in Austria in 1756. Today, almost 250 years after 

he was composing music and performing throughout Europe, he is still the most 

recognized composer and musician of all time. He is considered the greatest prodigy 

and started composing when he was just five years old. He wrote his first complete 

opera when he was eleven. By the time he was 17, which now is when most people 

are finishing high school, he had already composed nearly 200 pieces. He only lived 

to be 35, but in his short lifetime, he changed the course of music forever.  

Students will sing along to “Ah, vous 

dirai-je, Maman” as the orchestra 

performs the famous tune during the fall 

2019 youth concerts. The students will 

first sing the melody on the “Twinkle, 

Twinkle Little Star” lyrics and on the 

repeat, they will sing the French poem 

that Mozart originally set to this piece. 

On the next page you will learn more 

about this melody, theme and variations, 

and find the sheet music to participate in 

the concert on page 15. 
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Theme and Variations 
Variations on “Ah, vous dirai-je, Maman” Lesson Plan 

 

Materials Needed: 

 Computer 

 Projector/TV 

 Theme and Variations Presentation – download here 

https://www.dropbox.com/s/dj2rr2kv84korm8/TwinkleThemeAndVariations.pptx?dl=0 

 Twinkle, Twinkle Variations Listening Activity 

 Recording of Twinkle, Twinkle Variations - 

http://www.ludwigmasters.com/SoundFiles/MP3files/M8023.mp3 

 Various Instruments (optional) 

 Crayons/Writing Utensils  

 French pronunciation video featuring a member of The Florida Orchestra’s violin section - 

https://youtu.be/FxmbOgMsqJ0  

 

Main Objectives – Students will be able to: 

 Identify the differences between variations of a theme 

 Create a variation of a theme 

 Perform a piece of music following theme and variations form 

 

Music State Standard Benchmarks addressed:  

MU.4.O.2.1 - Create variations for selected melodies. 

MU.4.S.1.3 - Arrange a familiar song for voices or instruments by manipulating form. 

MU.5.S.1.3 - Arrange a familiar song by manipulating specified aspects of music. 

 

Essential Questions: 

 What is a theme? 

 What are variations? 

 What can we change or add to a theme to create a variation? 

 

Factual Knowledge –The theme of Mozart’s 12 Variations on “Ah, vous dirai-je, Maman” has been used 

as the melody for many common childhood songs, including “Twinkle, Twinkle Little Star”. 

Procedural Knowledge – Create variations of the “Twinkle, Twinkle Little Star” theme by changing or 

adding elements to the theme. 

Conceptual Knowledge – Students will understand the structure of Theme and Variations. 

 

Introduction Introduce students to the vocabulary “theme” and “variations” 
using the provided presentation. Lead a discussion with your 
students about how this concept applies to musical variations. 
Have them generate ideas for what elements a composer might 
change or add to create a variation of a melody.  

Lesson Plan Note: This lesson may 

be divided up among more than one 

class period. Teacher should feel free 

to omit/include parts as they deem 

fit for their unique situation and 

teaching style. 
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Instruction (“I do” – teacher 
models) 

Using the provided sheet, listen through Mozart’s 12 Variations on 
“Ah, vous dirai-je, Maman”. Students should decorate each star 
according to what they hear. If the variation sounds busy, their 
star should look busy. If it is exciting, the star should look exciting. 
Some may even picture something in their mind with certain 
variations and choose to decorate their star to look like that. 
Pause after each variation to give students time to decorate. Listen 
through as few or as many variations as time allows for you. You 
can have students share their decorations with others and explain 
their decorating choices of their star. 

Guided Practice (“We do” – 
shared practice teacher and 
students) 

Teach your students the theme of Mozart’s 12 Variations on “Ah, 
vous dirai-je, Maman” (Twinkle, Twinkle) using your own typical 
teaching methods. You have the freedom to choose what medium 
you will use here that fits best with your teaching, i.e. solfege, Orff 
arrangements, etc. A quick google search returned a lot of great 
resources and arrangements of this song. This can take as little or 
as much time as you wish. Some teachers may choose to spend an 
entire class period teaching a full arrangement of the song, while 
others may choose to spend just a few minutes on it before 
moving on to the next segment. 
 
NOTE: During the Florida Orchestra performance of this piece, 
students will sing along with the theme, both in English (Twinkle, 
Twinkle Little Star) and in the original poem in French. A French 
pronunciation video is available: https://youtu.be/FxmbOgMsqJ0   
It should be noted that the English lyrics we sing are not a 
translation of the original lyrics, but you can use this as an 
opportunity to discuss how several poems and lyrics have been set 
to the same melody (ABC’s, Baa Baa Black Sheep, etc.) over time. 

Independent Practice (“You do” 
– practice 
collaboratively/independently) 

Divide students into small groups. Give each group time to 
develop their own variation of the Twinkle, Twinkle melody. Again, 
you have the freedom to choose what works best for your 
situation, whether that is using instruments, sticking to just 
singing, adding movement, etc. Depending on your particular 
students, you may want to give them ideas to choose from or 
assign them a specific element to focus on changing/adding (i.e. 
“group 1, create a variation that has different dynamics; group 2, 
change the tempo”). Once each group has had a chance to 
develop and practice their variation, come back together as a class 
and perform your theme and variations. 

 

Extension: 

 Have students write their own poem/lyrics for the melody 

 Have students create variations of other familiar songs 
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Student Music – Sing along with The Florida Orchestra at the concert! 
French pronunciation video: https://youtu.be/FxmbOgMsqJ0    

 

 

 

 

 

 

 

 

 

 

 

 

 

W.A. Mozart 
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CLAIR DE LUNE 
By Claude Debussy 

 

 

 

 

 

 

 

 

Claude Debussy 
Claude Debussy was a French composer and pianist born in 1862. At the young age 

of 10, Debussy began his musical studies at the Paris Conservatory. Unlike many 

composers and artists, he did become famous for his art during his lifetime. Even 

though he was able to have this success professionally, this did not extend to his 

personal life. Poor decisions, like ending his marriage through a letter written to his 

wife, led to many of his friends cutting ties with him. He died fairly young at the age 

of 55 from cancer.  

Clair de Lune is one of Claude 

Debussy’s most well-known 

compositions. Originally written for 

piano, “Clair de Lune” means light of 

the moon in French. It is the third of 

four movements from the Suite 

bergamasque. This movement has 

been arranged for many different 

ensembles, and more recently, it 

has been used in film scores. 
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Expressive Elements, A Dalcroze-inspired lesson 
Clair de Lune Lesson Plan 

Materials Needed: 

 Recording of Clair de Lune (arr. Luck) beginning – 2:56 - https://youtu.be/BubaEmJg4so?t=176 

 Scarves or ribbons 

 A bell or triangle 

 One printout of the poetry worksheet per student or group of students (extension) 

 

Main Objectives – Students will be able to: 

 Respond to the music through appropriate expressive movement 

 Create a poem using expressive vocabulary that will create an image of the moonlight that 

compliments Clair de Lune 

 

Music State Standard Benchmarks addressed:  

MU.4.O.3.1 - Identify how expressive elements and lyrics affect the mood or emotion of a song  

MU.4.C.1.2 - Describe, using correct music vocabulary, what is heard in a specific musical work. 

MU.4.H.3.1 - Identify connections among music and other contexts, using correct music and other 

relevant content-area vocabulary, and explore how learning in one academic area can help with 

knowledge or skill acquisition in a different academic area. (reading, writing, observing, listening, 

evaluating, embellishing, revising) 

MU.5.O.3.1 - Examine and explain how expressive elements, when used in a selected musical work, 

affect personal response. (tempo, dynamics, timbre, texture, phrasing, articulation) 

MU.5.C.1.2 - Hypothesize and discuss, using correct music vocabulary, the composer’s intent for a 

specific musical work. 

MU.5.H.3.1 - Examine critical-thinking processes in music and describe how they can be transferred to 

other disciplines. (form, rhythmic patterns/numeric patterns, fractions, vibrations/sound waves) 

 

Essential Questions: 

What elements do we hear in the music that can help guide our choices in expressive movement? 

 

Essential Questions for the Extension: 

 What words come to mind that help to describe the images portrayed through the music? 

 What words come to mind that describe the moon? 

 What common words do we see in our description of the moon and Clair de Lune? 

 

Factual Knowledge – Expressive elements of music: Dynamics, Tempo, phrasing and use of 

instrumentation.  

Procedural Knowledge – Students will be able to move expressively to Clair de Lune as a way of visually 

portraying the mood of the piece.  

Conceptual Knowledge – Expressive elements of music help create the images a composer is conveying 

to the listener. (timbre, dynamics, tempo, phrasing, and articulation) 
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Introduction Listen to Clair de Lune and write down any words that come to 
mind based on the music alone 

Instruction (“I do” – teacher 
models) 

Teacher has students “mirror” their movements along with the 
recording of Clair de Lune (beginning – 52seconds).  
Ex. Flowing arm movements, slow turns, swaying movements. 
Create large gestures with flowing movements when the music 
is forte and smaller gestures when dynamics shift. (Using John 
Feirerabend’s visual movements in his Move It! series is a great 
resource that can be utilized to gain access to more movement 
examples. Recordings can be found on youtube or in his Move It! 
DVD) 

Guided Practice (“We do” – 
shared practice teacher and 
students) 

“What elements do we hear in the music that can help guide our 
choices in expressive movement?” Students can suggest various 
ways in which appropriate movement can be used to express 
the music. These suggestions can be written on the board as 
ideas that the students can pull from when they are creating 
their movement.  

Independent Practice (“You do” – 
practice 
collaboratively/independently) 

Students stand in a group of 4 with each student taking turns 
being the leader in the group for creating the movement that 
the other 3 in the group can mirror. (Students can all face the 
same direction in a diamond so that the leaders back is to them. 
This will eliminate the feeling of the leader being “on stage” as 
well as keeping the mood of the piece calm with minimal 
distractions.  

 At the end of each phrase (or a few phrases…this is up to the 
teacher), a signal can be given (a bell or triangle played) which 
allows the group to shift the direction they are facing creating a 
new leader. Each student in the group should be given a chance 
to be the movement leader. 

Extension: 

 Students can create a poem based on the mood of Clair de Lune and use a form similar to that in 

the excerpt they are studying. (ABA would work well) 

 First, study a mentor text. Students take turns reading stanzas from “The Moon” by Robert Louis 

Stevenson. https://www.lnstar.com/mall/literature/rls/Moon.htm  

 Then begin creating your own work. This can be done as a group or individual poem.  

 Make a list of all the words the students can think of to describe the moonlight. 

 Listen to the recording of Clair de Lune while silently reading over the descriptive words of the 

moonlight. Students choose the words that capture an image of the music and the moonlight.  

 Teacher and students will create the first two lines of poem together as a class. 

 Students can decide to keep those first two lines of the poem and write their own from there, or 

start writing their own poem from the beginning. 

 Students can share their poetry as the music of Clair de Lune plays in the background. 
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Extension Worksheet 

 

Moonlight 

 

By:________________________ 

 

A: (Descriptive words about the moon and moonlight) 

 

___________________________________________ 

 

___________________________________________ 

 

___________________________________________ 

 

___________________________________________ 

 

 

B: (Descriptive words on the mood that a moonlit evening 

may evoke) 

 

_________________________________________ 

 

_________________________________________ 

 

 

A: (Descriptive words about the moon and moonlight)  

 

_________________________________________ 

 

_________________________________________ 

 

_________________________________________ 

                                                                                        

_________________________________________ 

 

 

Descriptive Word (Adjective) List 
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I DON’T WANT TO  

LIVE ON THE MOON 
By Jeff Moss 

 

 

 

 

 

 

 

Jeff Moss 
Jeff Moss lived from 1942-1998 in New York City. He was a composer for Sesame 

Street, writing hits such as “Rubber Duckie” and “I Love Trash.” He was also 

instrumental in the creation of the show and developed the character of the Cookie 

Monster. In his career, Moss won 15 Emmys, four Grammys, and was nominated for 

an Academy Award. 

Learn more about Jeff Moss, his life, and his career in this tribute in the New York 

Times: https://www.nytimes.com/1998/09/26/arts/jeffrey-moss-56-writer-and-father-of-cookie-

monster-dies.html 

“I Don’t Want to Live on the Moon” 

is a song composed by Jeff Moss 

for Sesame Street in 1978. In this 

piece, Ernie sings about how he 

would like to visit the moon, but he 

would not want to actually live on 

the moon. Students will sing along 

to this classic tune during the Youth 

Concerts. You can use this video to 

help prepare the students to sing 

along: https://youtu.be/kIq8jLj5TzU  
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APOLLO 13 
By James Horner 

 

  

 

 

 

James Horner 

 

 
 

 

 

 

 

 

“Apollo 13” is a movie starring Tom Hanks and 

Kevin Bacon that was released in 1995 and tells 

the story of the 1970 mission to the moon that had 

to turn back to Earth after an explosion on board 

the rocket ship. The film score, composed by 

James Horner, provides this movie with sounds of 

hope and patriotism as the crew on the ground 

and in space work creatively to find a solution to 

bring the crew home safely.  

James Horner is an American composer born in 

California in 1953. He passed away only 4 years 

ago at the age of 61. He wrote the film scores for 

dozens of movies and TV shows, including 

multiple Star Trek films, Avatar. His most 

successful score was for the hit 1999 film Titanic. 

His score for Apollo 13 was nominated for an 

Academy Award for Best Original Score. In his 

career, he received 8 Academy Award 

Nominations, 2 Academy Awards for Titanic, and 

12 Grammy nominations. 
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Composition through an Engineering Lens 
Apollo 13 Lesson Plan 

 

Materials Needed 

 Projector 

 Sound/Speaker system  to play the piece “Music From Apollo 13” 

o James Horner (Arr. James Moss) 

o https://youtu.be/LxbP_DPyzEA 

o Beginning - :38 then 1:50 - end 

 Engineering design process flow chart  

 Variety of percussion instruments (Glockenspiel, melody bell, triangle, hand drum, maracas, 

claves, etc.) Use whatever you have in your room.  

 

Main Objectives – Students will be able to: 

Compose the soundtrack to an action (i.e. rocket blasting off, etc) using different instruments, tempos 

and dynamics following the design process.  

 

Music State Standards:  

MU.4.O.3.2 – Add expressive elements to a vocal or instrumental piece and, using correct music 

vocabulary, explain one’s choice.  

MU.4.F.2.1 – Describe roles and careers of selected musicians. 

MU.4.H.3.1 – Identify connections among music and other contexts, using correct music and other 

relevant content-area vocabulary and explore how learning in one academic area can help with 

knowledge or skill acquisition in a different academic area.  

MU.5.C.1.2 - Hypothesis and discuss, using correct music vocabulary, the composer’s intent for a specific 

musical work. 

Other State Standard Benchmarks: 

SC.3.N.1.5 - Recognize that scientists question, discuss, and check each other's evidence and 

explanations. 

3-5-ETS1-1 – Define a simple design problem reflecting a need or want that includes specified criteria for 

success and constraints on materials, time or cost 

3-5-ETS1-2 – Generate and compare multiple possible solutions to a problem based on how well each is 

likely to meet the criteria and constraints of the problem 

 

Essential Questions: 

 How does knowing the timbre of instruments help a composer problem solve? 

 How are composition and engineering similar? 

 

 

 

Lesson Plan Note: This lesson may 

be divided up among more than one 

class period. Teacher should feel free 

to omit/include parts as they deem 

fit for their unique situation and 

teaching style. 
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Factual Knowledge – Students will know different tempos, dynamics and timbre of different 

instruments. 

Procedural Knowledge – Students will be able to compose their own music using their choice of 

instrument dynamics and tempos.  

Conceptual Knowledge – Students will be able to understand how and why composers use dynamics, 

tempo and instruments to portray a certain feeling or storyline 

 

Introduction Listen to the piece Apollo 13 
Tell the students this is a soundtrack to the movie “Apollo 13” 
Have the students guess or discuss what they think the movie is 
about.  
Discuss: 

 Why the composer used brass instruments at the 
beginning 

 Why the dynamics? 

 Why the tempo? 

 In which part of the movie might this music happen take 
place? 

Instruction (“I do” – teacher 
models) 

Show the students Engineering Design Process Flow Chart on 
page 25 
Ask - Have you seen this before, where and for what might it be 
used? 

 They may have seen it in their classrooms during math 
or science. 

 It is the process of thinking engineers use when solving a 
problem. 

Ask - Do you think a composer follows these steps when 
composing music for a movie? 
Walk through each step and what it might mean for a composer 

 Ask: What is the movie about, what instrument do I 
have to use, etc 

 Research: What do the instruments sound like, more 
details about the movie,  

 Imagine: Different melodies, different instrument 
families being used, differing tempos and dynamics 

 Plan: Choosing a melody they think matches the movie, 
choosing a tempo and dynamic to match the mood, 
choosing instruments to match 

 Create: Writing it out on sheet music (we are composing 
not improvising) 

 Test: Performing the music on non-pitched percussion 
instruments, playing it along with the music 

 Improve: Going back to make changes 
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Guided Practice (“We do” – 
shared practice teacher and 
students) 

Continue showing the Engineering Design Process Flow Chart. 
Have a set of percussion instruments in the front of the room for 
students to see.  
As a class walk through each step of the process for your new 
composition.  

You have just been hired to compose the soundtrack to a 
rocket blasting off into space.  

 Ask: What instruments do we have to work with, what is 
the sound we need, etc 

 Research: Knowing what a blast off sounds like, what 
does each instrument sound like, testing each 
instrument 

 Imagine: Think about all the possibilities of instrument 
combinations, different tempos, different dynamics 

 Plan: choose your favorite instrument, tempo, and 
dynamic 

 Create: Have students assigned to play the instrument 

 Test: Play the instruments  

 Improve: make any changes 

Independent Practice (“You do” – 
practice 
collaboratively/independently) 

Divide the class into small groups 4-6 students 
Give the students a bucket of random percussion instruments.  
Give the group a scenario, you can choose one of these or make 
your own.  

 You have just been hired to compose the 
soundtrack to a rocket flying past the moon.  

 You have just been hired to compose the 
soundtrack to a rocket landing.  

Allow students 5 minutes to work through the Engineering 
Design Process to create their sound track composition. 
Share with the class what each of the groups composed for their 
scenario. 
 

 

Extension: 

 Create more scenarios or actions for students to compose the soundtrack.  

 Find video clips of a rocket blasting off, flying past the moon or rocket landing to add their 

soundtrack. (Explore collaboration with classroom science teacher) 

o https://youtu.be/lMtWWls4oas?t=120 

o https://youtu.be/OnoNITE-CLc?t=96 

o https://youtu.be/s_7PfocHTmc?t=90 

 Using technology, students make a video that includes their soundtrack.  

 Show a video clip from the movie Apollo 13 where their engineers have to problem solve with 

specific materials. https://youtu.be/egWvQuT5TCU  
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TANGO DE LA LUNA 
By Sholom Secunda 

 

 

 

 

 

 

 

Sholom Secunda 

Tango de la Luna was written by 

Sholom Secunda. Best known for 

his compositions for the Yiddish 

theater, this style of writing is 

different from his usual and 

shows his ability to compose in 

various styles of music. 

Tango is still one of the most 

popular style of dances to this 

day. There are many different 

styles of Tango, but typically, it is 

danced as a partner dance with 

an open embrace and small 

steps. 

Sholom Secunda was born in 1894 in Ukraine and as a child he was a well-known 

singer who soloed with many synagogue choirs. Shortly after he moved to America at 

the age of 13, he began composing Yiddish songs and then went on to study at The 

Juilliard School. Secunda became one of the most important contributors to American 

Yiddish theater, and his song In My Eyes You’re Beautiful was awarded ASCAP’s 

most popular song in 1938.  
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Tango with TFO 
Tango de la Luna Lesson Plan 

 

Materials Needed 

 Projector, laptop, speakers 

 Means to display the word and definition of legato and staccato 

 Access to YouTube videos 

o https://youtu.be/m3k09sK99VY – Tango de la Luna, Senior Pops Orchestra of LI 

o https://youtu.be/jADU5kwXBwQ - Victor Fung - Anastasia Muravyeva, USA, Final Tango 

o https://youtu.be/9zlZGlirYuA - Dance instruction video to prepare students to 

participate during the youth concert 

Main Objectives – Students will be able to: 

 Describe musical characteristics of the piece, including articulation and form. 

 Discuss the origin and characteristics of the tango. 

 Perform a simple dance sequence in the style of tango. 

 

Music State Standard Benchmarks addressed:  

MU.4.C.1.2 - Describe, using correct music vocabulary, what is heard in a specific musical work. 

MU.4.O.1.1 - Compare musical elements in different types of music, using correct music vocabulary, as a 

foundation for understanding the structural conventions of specific styles. 

MU.4.H.1.3 - Identify pieces of music that originated from cultures other than one's own. 

MU.5.O.1.1 - Analyze, using correct music vocabulary, the use of musical elements in various styles of music 

as a foundation for understanding the creative process. 

MU.5.H.1.1 - Identify the purposes for which music is used within various cultures. 

MU.5.H.1.3 - Compare stylistic and musical features in works originating from different cultures. 

 

Other State Standard Benchmarks:  

DA.4.C.1.2 - Learn and produce short movement sequences, assisted by the teacher, using observation, 

imitation, and musical cues. 

DA.4.H.1.1 - Perform dances from different cultures, emulating the essential movement characteristics and 

traditions. 

DA.5.C.1.2 - Learn and produce movement sequences, assisted by the teacher, with speed and accuracy. 

DA.5.H.1.1 - Share and perform dances from diverse cultural or historical backgrounds and describe their 

significance within their original context. 

 

Essential Questions: 

 What is a tango? 

 What are some important articulations within a tango? 

 What is the form of Tango de la Luna? 
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Factual Knowledge – The tango is a dance that originated in Argentina and Uruguay. It usually contains a 

syncopated rhythmic ostinato, features opposing legato and staccato phrasing, and is in duple meter. 

Procedural Knowledge – Students will listen and discuss musical characteristics of Tango de la Luna. 

They will perform a non-partner dance in the style of a tango. 

Conceptual Knowledge – Students will understand the concept of legato and staccato. They will 

understand how the musical and dance characteristics go together to create the tango’s unique style.  

 

Introduction Tell the students they will learn about the tango today. Display the 
words and definitions of “legato – smooth and connected” and 
“staccato – short and separate.” Ask the class to snap with a beat 
played by the teacher on a hand drum. This is staccato. Ask the 
children to move their hands palms out in front of them smoothly 
from left to right with a beat played by the teacher on a triangle. 
This is legato. Tell the students a brief history of the tango. Play the 
video of a professional ballroom tango competition 
https://www.youtube.com/watch?time_continue=2&v=jADU5kwX
BwQ and ask the students to look for staccato and legato 
movement. 
Discuss what they saw. 

Instruction (“I do” – teacher 
models) 

Model each movement. https://youtu.be/9zlZGlirYuA  
1. Tango Step (8 counts) – Right foot small step to the right 

(1-2), left foot cross over right (3-4), right foot small step 
to the right (5), left foot drag to right foot (6). Hold (7-8). 

 
    R                    L cross in front      R            L drag     Hold 

2. Brush and Starburst (8 counts) – Stand in place and brush 
rhythm (1-4), with hands palms out moving up, out to the 
side, and down on the whole note (5-8). 

 
   Brush    -                -          -               -                Starburst 

3. Tango Square (8 counts, matching the quarter note) - 
                 Step left foot forward, right touch (1-2) 

                 Step left foot left, right touch (3-4) 

                 Step right foot back, left touch (5-6) 

                 Step right foot right, left touch (7-8) 

4. Toe Circle – Draw a circle on the floor with the big toe 
lasting 4 beats. 

5. L snap – Arms bent at elbow, one arm facing up, the other 
facing toward the opposite arm’s elbow, to make an L 
shape, and snap fingers (think flamenco). 

6. Circle Step (8 counts) – Turn in a complete circle, taking 
one step every other beat, staying in place. 
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7. Staccato arms (8 counts) – Right arm up, look left (1-2). 
Right arm down, look middle (3-4). Left arm up, look right 
(5-6). Left arm down look middle (7-8). 

8. Jazz hands – Arms straight up, palms out, hands shaking. 

Guided Practice (“We do” – 
shared practice teacher and 
students) 

1. Teacher teaches the A section and students practice with 
the recording. Ask students to pay attention to which 
movements are staccato and which are legato. 

2. Next the teacher teaches the B section, asking the same 
question. 

3. Teach the introduction and coda. 
4. Put the dance all together and perform as a class. 

Movement Sequence 

Introduction Rest 2 measures. Snap once on beat 1, 3, and 1 as 
noted. Freeze and slowly drop hands to sides. 

 
A Section Tango Step right, Brush and Starburst in place. 

Tango Step left, Brush and Starburst in place. 
Tango Step right, Brush and Starburst in place. 
Tango Square  
Toe Circle right 
Toe Circle left 

 Tango Step left, Brush and Starburst in place. 
Tango Step right, Brush and Starburst in place. 
Tango Step left, Brush and Starburst in place. 
Tango Square  
Toe Circle right 
Rest on rallentando 

B Section Tango Step right, L snap on beat 7. 
Tango Step left, L snap on beat 7. 
Circle Step to the right. 
Rest 4 beats. 

 Tango Step right, L snap on beat 7. 
Tango Step left, L snap on beat 7. 
Staccato Arms x 2. 

A Section Tango Step left, Brush and Starburst in place. 
Tango Step right, Brush and Starburst in place. 
Tango Step left, Brush and Starburst in place. 
Tango Square  
Toe Circle right 
Rest on rallentando  

B Section Tango Step right, L snap on beat 7. 
Tango Step left, L snap on beat 7. 
Circle Step to the right. 
Rest 4 beats. 

  Tango Step right, L snap on beat 7. 
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Tango Step left, L snap on beat 7. 
Staccato Arms x 2. 

A Section Tango Step right, Brush and Starburst in place. 
Tango Step left, Brush and Starburst in place. 
Tango Step right, Brush and Starburst in place. 

Coda Staccato Arms x 2 
Jazz Hands on fermata. 
Arms down on beat 1, up on beat 3. 
Jazz Hands at side on final fermata. 

 

Independent Practice (“You 
do” – practice 
collaboratively/independently) 

Students practice the movement with the teacher calling the 
movements and modeling. As students become more independent, 
the teacher stops calling and just models the movements. As a final 
step, teacher steps to the side and students perform the dance 
without the teacher model, with teacher giving clues only as 
necessary. 

 

Extension: 

 MU.4.H.2.2 - Identify ways in which individuals of varying ages and cultures experience music. 

 

Discuss that the two videos feature people participating in music as adults in different ways. 

This recording of Tango de la Luna was performed by the Senior Pops Orchestra of Long 

Island. https://www.symphonicpopsli.org/our-story 

 

1. Discuss that as adults, people may choose to join community orchestras or choirs to 

continue participating in music making. Discuss what opportunities might exist in your local 

area for community orchestras and choirs. 

2. Discuss the difference between a community orchestra and a professional orchestra. The 

musicians in community orchestras are volunteers and typically rehearse once a week. In 

professional orchestras, like The Florida Orchestra, the musicians are full-time employees 

with a salary and over 20 hours of rehearsals and performances each week. 

3. The dance video was of professional ballroom dancers. Explain that although these are 

professionals, many people continue to participate in dancing as they go through life. 

Discuss different opportunities to dance within the community (community centers, live or 

recorded music performed at social gatherings, etc.).  

4. Note the audience in both videos. Some people choose to participate in music as listeners 

and consumers. 

 

Remind students that they can continue to participate in music, even after they have 

finished school. Tell students that many adults may not pursue a career in the arts, and 

instead continue music making or dancing as a hobby. Ask students what ways the adults in 

their lives participate in music. Make a chart and display in the room. 
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“JUPITER” FROM THE PLANETS 
By Gustav Holst 

 

 

 

 

 
 

 

Gustav Holst 
Gustav Holst is a British composer who lived from 1874 to 1934. After studying at the 

Royal College of Music, he made a living from playing trombone before switching to a 

career in composition. Holst surrounded himself with music and was most inspired by 

composers such as Wagner, Mahler, and Bach. In addition to symphonic works, Holst 

also composed operas and ballets. He did receive acclaim and recognition for his 

compositions in his lifetime, but his struggles with depression and anxiety would force 

him to take long breaks from composing. 

Gustav Holst took inspiration from both 

astrology and astronomy when 

composing The Planets from 1914-

1916. Jupiter is the largest planet in our 

solar system and has the fastest 

rotation. Holst captures that with fast 

arpeggios in the strings at the very 

opening of this movement. Jupiter, the 

Roman God, is thought to be the ruler 

of the universe. Holst wrote, “Jupiter 

brings jollity in the ordinary sense, and 

also the more ceremonial type of 

rejoicing associated with religions or 

national festivities.” 
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Percussion Planet 
Jupiter from “The Planets” Lesson Plan 

 

Materials Needed: 

 Dry Erase Board(s) 

 Marker(s) 

 Unpitched Percussion Instrument: 

o Triangles 

o Woodblocks 

o Rhythm Sticks 

o Tambourines 

 

Main Objectives – Students will be able to: 

 Hypothesize and discuss the composer’s intent. 

 Read the unpitched percussion accompaniment for Jupiter, with proper instrumental technique. 

 Identify expressive elements used in the piece (focusing on dynamics, tempo, and meter). 

 Sing the British patriotic song, I Vow To Thee My Country (extension) 

 

Music State Standard Benchmarks addressed:  

MU.5.C.1.2 - Hypothesize and discuss, using correct music vocabulary, the composer's intent for a 

specific musical work. 

MU.5.O.3.1 - Examine and explain how expressive elements, when used in a selected musical work, 

affect personal response. 

MU.5.O.3.2 - Perform expressive elements in a vocal or instrumental piece as indicated by the score 

and/or conductor. 

MU.5.S.3.2 - Play melodies and accompaniments, using proper instrumental technique, on pitched and 

unpitched instruments. 

MU.4.O.3.1 - Identify how expressive elements and lyrics affect the mood or emotion of a song. 

 

Other State Standard Benchmarks:  

SC.5.E.5.2 - Recognize the major common characteristics of all planets and compare/contrast the 

properties of inner and outer planets. 

LAFS.5.SL.1.1 - Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 

teacher-led) with diverse partners on grade 5 topics and texts, building on others' ideas and expressing 

their own clearly. 

 

Essential Questions: 

 What expressive elements in the piece were added to enhance the astrological feel? 

 What expressive elements would you use if you were creating a piece about a planet? 
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Factual Knowledge – Identify expressive elements in a musical work. 

Procedural Knowledge – Read the unpitched percussion accompaniment 

Conceptual Knowledge – Students will learn that expressive elements within a piece of music affect the 

mood and can be used to represent other things (i.e., planets). 

 

Introduction Introduce to the students that they are going to listen to a 
movement from a larger work written by Gustav Holst. Explain to 
the students that you are going to give them one clue for their task.   
 
Clue: This is one of seven movements, though there could have 
been eight at the time that he wrote this piece.  Gustav Holst 
intentionally left one out. Each of the movements has a unique 
title.  The Bringer of War, The Bringer of Peace, The Winged 
Messenger, The Bringer of Old Age, The Magician, the Mystic, and 
the movement we are going to listen to The Bringer of Jollity.   

Instruction (“I do” – teacher 
models) 

Teacher will facilitate a word splash (students could do this 
independently on student white boards and then teacher could 
facilitate a share out).  While listening to the song for the first time, 
the teacher will pause the recording strategically (2:35, 4:51, 7:11, 
and the end).  Each time the teacher pauses the recording, students 
will suggest what the piece might be about and/or something that 
they felt portrayed jollity while watching the Chicago Symphony’s 
performance of Jupiter (https://youtu.be/MhHwr1tLrrY). 
Encourage students to use music vocabulary when sharing, 
specifically of expressive elements. Encourage the students to build 
off others’ ideas and to express their own clearly. After listening to 
the entire piece in chunks, the teacher will share the background of 
the piece, explaining that The Planets has a loose basis in astrology.  
In astrology Earth is the reference point, so it is not used in 
mapping.  Holst stuck with this and did not include Earth in The 
Planets. (The teacher could also share that Pluto was not 
discovered until 1930, though Holst was still alive, he never planned 
on adding Pluto. Of course, since then, Pluto has been declared a 
dwarf planet.) The teacher may then choose to explain that the 
Romans named the planets after mythological characters (gods and 
goddesses).  Jupiter was the largest object in the sky, so the 
Romans named the planet after the king of the gods, Jupiter. If this 
is something that interests your students, you can find a lot of 
information via the internet. 
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Guided Practice (“We do”  
– shared practice teacher and 
students) 

The teacher and students will work together to study the 
percussion score provided.  (This will take teacher practice and 
preparation prior to teaching the percussion score). Many of the 
same rhythmic patterns repeat throughout the song. The teacher 
should practice the song with students in chunks (I.-V., V.-VIII., 
students can follow the score or sing I Vow to Thee My Country 
after VIII., XIII-XIV, XV-XVII, XVII-end).  If you are working with 
younger students, you may choose to target only a portion of the 
percussion ensemble to learn and perform. 

Independent Practice (“You 
do” – practice 
collaboratively/independently) 

Students will then perform the percussion accompaniment with the 
recording of Jupiter, including following the score or singing of I 
Vow To Thee My Country. 
 
Download a student-friendly PowerPoint presentation/score for the 
percussion ensemble at: 
https://www.dropbox.com/s/3w7qmql8e6j2sls/JupiterStudentScor
e.pptx?dl=0 
 
After the performance, allow students to share out any other 
expressive elements that they heard, felt, or observed in the 
accompaniment/performance. 
  
As a closing, What expressive elements would you use if you were 
creating a piece about a planet? 
 

 

Extension: 

 Teacher will facilitate the learning of I Vow To Thee My Country. Teacher will explain to students 

that this a British patriotic hymn and review what a patriotic song is. Explain that the hymn was 

originally written as a poem by Sir Cecil Spring Rice. Gustav Holst was commissioned to set the 

poem to music. Instead of writing a new song, Holst realized that the words fit perfectly to his 

previously composed tune found in Jupiter. The tune appears in the middle of Jupiter (3:06). 

Students are welcome to sing along or follow the score as they listen.  

 Choral Recording of I Vow to Thee My Country: 

https://youtu.be/o6ZvylOSy5A  

 Philharmonia Orchestra’s Listening Guide: Holst’s The Planets – Jupiter, the Bringer of Jollity 

             https://youtu.be/-C1nC0NHnbo  

 Holst, Jupiter, the Bringer of Jollity (Animated Score) 

https://youtu.be/IeTKY5S48jo  
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Resources and Citations 

Piece/Lesson Resources and Citations 
Also Sprach 
Zarathustra – 
Instrument Family 
Fanfares 

Also Sprach Zarathrustra by Richard Strauss - https://youtu.be/dfe8tCcHnKY  
Fanfare for the Common Man by Aaron Copland - https://youtu.be/FLMVB0B1_Ts 
Fanfare for the Uncommon Woman #6 by Joan Tower - https://youtu.be/g1xEbvXGU28  
Olympic Fanfare by John Williams - https://youtu.be/whNaZoqucZc  
https://dictionary.cambridge.org/us/dictionary/english/fanfare 
https://www.britannica.com/art/fanfare-music 

Variations on “Ah, 
vous dirai-je, 
Maman” – Theme 
and Variations 

Recording of 12 Variations on “Ah, vous dirai-je, Maman” - 

http://www.ludwigmasters.com/SoundFiles/MP3files/M8023.mp3 

Theme and Variations Presentation –

https://www.dropbox.com/s/dj2rr2kv84korm8/TwinkleThemeAndVariations.pptx?dl=0 

French pronunciation video - https://youtu.be/FxmbOgMsqJ0  

Clair de Lune – 
Expressive 
Elements 

Recording of Clair de Lune - https://youtu.be/BubaEmJg4so?t=176 
Mentor poem for extension - https://www.lnstar.com/mall/literature/rls/Moon.htm 
 

I Don’t Want to 
Live on the Moon 

Recording of I Don’t Want to Live on the Moon - https://youtu.be/kIq8jLj5TzU  
Jeff Moss New York Times tribute - 
https://www.nytimes.com/1998/09/26/arts/jeffrey-moss-56-writer-and-father-of-
cookie-monster-dies.html 

Apollo 13 – 
Composition 
through an 
Engineering Lens 

Recording of Apollo 13 - https://youtu.be/LxbP_DPyzEA: Beg - :38 then 1:50 - end 

Apollo 13 launch movie clip - https://youtu.be/lMtWWls4oas?t=120 

NASA shuttle launch - https://youtu.be/OnoNITE-CLc?t=96 

Apollo 13 shuttle re-entry movie clip - https://youtu.be/s_7PfocHTmc?t=90 

Apollo 13 problem solving movie clip - https://youtu.be/egWvQuT5TCU  

Tango de la Luna – 
Tango with TFO 

Recording of Tango de la Luna - https://youtu.be/m3k09sK99VY  

Professional tango video - https://youtu.be/jADU5kwXBwQ  

Dance instruction video - https://youtu.be/9zlZGlirYuA  

Information about the Senior Pops Orchestra of Long Island for extension - 
https://www.symphonicpopsli.org/our-story 

Jupiter – 
Percussion Planet 

Recording of Jupiter - https://youtu.be/MhHwr1tLrrY 
PowerPoint of Non-pitched Percussion Score: 
https://www.dropbox.com/s/3w7qmql8e6j2sls/JupiterStudentScore.pptx?dl=0  
Philharmonia Orchestra’s Listening Guide: Holst’s The Planets – Jupiter, the Bringer of 

Jollity - https://youtu.be/-C1nC0NHnbo  

Choral Recording of I Vow to Thee My Country - https://youtu.be/o6ZvylOSy5A  
Jupiter Animated Score - https://youtu.be/IeTKY5S48jo  
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https://www.lnstar.com/mall/literature/rls/Moon.htm
https://youtu.be/kIq8jLj5TzU
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https://youtu.be/s_7PfocHTmc?t=90
https://youtu.be/egWvQuT5TCU
https://youtu.be/m3k09sK99VY
https://youtu.be/jADU5kwXBwQ
https://youtu.be/9zlZGlirYuA
https://www.symphonicpopsli.org/our-story
https://youtu.be/MhHwr1tLrrY
https://www.dropbox.com/s/3w7qmql8e6j2sls/JupiterStudentScore.pptx?dl=0
https://youtu.be/-C1nC0NHnbo
https://youtu.be/o6ZvylOSy5A
https://youtu.be/IeTKY5S48jo
https://youtu.be/dfe8tCcHnKY
https://youtu.be/FLMVB0B1_Ts
https://youtu.be/g1xEbvXGU28
https://youtu.be/whNaZoqucZc
https://dictionary.cambridge.org/us/dictionary/english/fanfare
https://www.britannica.com/art/fanfare-music
http://www.ludwigmasters.com/SoundFiles/MP3files/M8023.mp3
https://www.dropbox.com/s/dj2rr2kv84korm8/TwinkleThemeAndVariations.pptx?dl=0
https://youtu.be/FxmbOgMsqJ0
https://youtu.be/BubaEmJg4so?t=176
https://www.lnstar.com/mall/literature/rls/Moon.htm
https://youtu.be/kIq8jLj5TzU
https://www.nytimes.com/1998/09/26/arts/jeffrey-moss-56-writer-and-father-of-cookie-monster-dies.html
https://youtu.be/LxbP_DPyzEA
https://youtu.be/lMtWWls4oas?t=120
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https://youtu.be/s_7PfocHTmc?t=90
https://youtu.be/egWvQuT5TCU
https://youtu.be/m3k09sK99VY
https://youtu.be/jADU5kwXBwQ
https://youtu.be/9zlZGlirYuA
https://www.symphonicpopsli.org/our-story
https://youtu.be/MhHwr1tLrrY
https://www.dropbox.com/s/3w7qmql8e6j2sls/JupiterStudentScore.pptx?dl=0
https://youtu.be/-C1nC0NHnbo
https://youtu.be/o6ZvylOSy5A
https://youtu.be/IeTKY5S48jo


 

 

Write a “Thank You” letter to The Florida Orchestra! 

 

Name: __________________  Grade:_____ School: _________________ 

What was your favorite piece and why? 

 

______________________________________________________________________ 

 

______________________________________________________________________ 

What was your favorite instrument of the orchestra? 

 

______________________________________________________________________ 

What emotions did you experience as you listened to the music? 

 

______________________________________________________________________ 

 

______________________________________________________________________ 

Draw a picture of your experience at The Florida Orchestra or write a message to your 

favorite musician. 
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Contact Information 

 

For questions about this program or other Florida Orchestra events, please contact  

Daryn Bauer, Community Engagement Manager at:  

 

Phone: 727.362.5481 

Email: dbauer@floridaorchestra.org 

 

Mail your students’ thank you letters to the address below so the musicians of the 

orchestra can see them, too! 

 

The Florida Orchestra 

Attn. Daryn Bauer 

244 2nd Avenue North, Suite 420  

St. Petersburg, FL 33701  
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